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Summary

This review examined research on mentoring for youth (ages 18 and younger) who are experiencing
mental health challenges, including those with a formal diagnosis, as established by the Diagnostic
and Statistical Manual of Mental Disorders (DSM), those experiencing what has been defined in the
literature as internalizing problems (depression, anxiety, withdrawal, and eating disorders) and/or
externalizing problems (aggression, oppositional disorders, delinquency, and school problems),* and
those who have been identified as "emotionally and/or behaviorally disturbed.” The review focuses
on four questions:

oooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooo

1. What is the documented effectiveness of mentoring for youth with mental health challenges
(YMHC)?

2. What factors condition or shape the effectiveness of mentoring for YMHC?

3. What are the intervening processes most important in linking mentoring to outcomes for
YMHC?

4. To what extent have efforts to provide mentoring to YMHC reached and engaged targeted
youth, been implemented with high quality, and been adopted and sustained by host
organizations and settings?

oooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooo

The review found a total of 25 studies addressing these questions, with the bulk of the studies
focused on youth under age 12 and, in the case of formal mentoring programs, a relatively small
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group of programs. Although the scope of available research is limited, with mixed (i.e., inconsistent)
findings complicating conclusions, the existing evidence does point toward several noteworthy
possibilities:

e Beneficial effects of mentoring programs for YMHC, in particular those that have had a
relatively high degree of structure, those that have been directed toward higher functioning
younger children (i.e., those receiving outpatient mental health services or identified as having
mental health-related challenges while still functioning in a regular school setting), and those
directed toward young children and adolescents with Attention Deficit Hyperactivity Disorder
(ADHD).

e Relatively more robust effects of mentoring program participation on mental health and
academic outcomes for YMHC.

¢ Individual factors (e.g. severity of symptoms) and program factors (e.g., formal programs)
conditioning the effect of mentoring for YMHC. Specifically, youth with more significant
symptoms benefitting more from mentoring, and formal mentoring programs having a greater
effect than natural mentoring.

e Reductions in the level of stress experienced by the caregiver, along with increases in the
mentee’s level of trust and affect regulation, as processes or paths through which mentoring
may improve outcomes for YMHC.

Available research also suggests:

e Minimal scale-up, and thus collective reach, of the programs directed toward youth with
mental health challenges that have received the most rigorous evaluation.

e That mentoring programs engage and serve significant numbers of YMHC even when not
targeting this population specifically.

¢ |Interest and amenability of youth and their caregivers to involving youth in mentoring as part
of mental health service provision as well as the potential for sustained engagement of YMHC
in mentoring relationships that are established in this context.

INTRODUCTION

Unmet mental health needs among youth are a significant public health concern, one that some
have concluded is a crisis.? Mental health problems tend to manifest early in life, with three-
fourths of lifetime cases of mental disorders, as defined by the Diagnostic and Statistical Manual
of Mental Disorders, 4" Edition, Text Revision (also known as DSM-IV-TR) beginning by the time
individuals reach young adulthood.? Lifetime prevalence rates of mental disorders' among children
and adolescents in the United States have been estimated at 37%*and 46%,° respectively. These
numbers reveal how pervasive mental health challenges are among our nation’s young people.

i Lifetime prevalence in this context refers to a youth currently or at some point previously in his or her development
having met criteria for a mental disorder.
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Adding to this concern, research points to mental health challenges in childhood and adolescence as
frequent contributors to negative outcomes in critical domains during development, including poor
academic achievement,®’ strained relationships, risky sexual behaviors, increased suicide risk® and
involvement with the judicial system.’ These negative outcomes often have a lasting impact as youth
with mental health challenges (YMHC) strive to become independent and productive contributors to
society, including financial and social costs.*®

Mentoring is one approach that may improve the health and well-being of YMHC, through both
prevention efforts, before serious mental health concerns emerge, and intervention efforts, when
symptoms have already appeared. In the past decade, programs have been emerging that are
designed to target youth (mentees), and sometimes even mentors, specifically because they have
been identified as having mental health challenges, and/or as meeting criteria for an emerging
mental health problem, such as heightened aggression, inattention, or suicide ideation. The field is

in its infancy in understanding the promise, potential impact, and potential challenges of mentoring
relationships for YMHC, and the evidence-based program elements needed to implement and sustain
programs designed to serve YMHC in the community and mental health system contexts.

Mentoring is one approach that may improve the health and well-being of YMHC,
through both prevention efforts, before serious mental health concerns emerge, and
intervention efforts, when symptoms have already appeared.

Mentoring programs for YMHC may focus on providing mentoring as primary prevention, in order to
prevent mental health symptoms from developing in the first place among youth identified as at-

risk, and/or mentoring as early intervention, in order to prevent additional negative developmental
outcomes (e.g.,, cognitive, socio-emotional, identity) among youth with existing mental health
challenges (i.e. after symptoms emerge). The focus of this review is not on primary prevention studies,
but rather on intervention studies of mentoring for those with existing mental health challenges.

Additional innovative mentoring program strategies under investigation include those that use
mentoring to address the lack of continued engagement in mental health care among YMHC. More
specifically, a program that includes those who have lived experience with mental health challenges
(i.e., peers) as mentors and recovery role models is being tested to examine whether it can improve
the overall engagement of youth and their families in mental health services.***2 The impact of
mentoring that is provided specifically to address issues such as stigma and acceptance, and increase
efficacy, among participants are also being examined.** Programs can also focus on improving known
determinants of mental health service engagement and using and/or providing mentors that assist
and support youth in accessing clinics, advocating for needed services, and continuing follow-up
with care and services. Although these programs have a focused approach on mentoring to address
barriers to mental health service use, it is not assumed that all YMHC need continuous mental health
care. Rather, these approaches focus on matching youth with mentors who also live with mental
health conditions and can be trusted guides in navigating the mental health system and life with

a mental health condition. In addition to the importance of the relationship, this approach utilizes
mentors to provide psychoeducation and advocacy, among other services.
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Rhodes's*®> conceptual model of youth mentoring is a useful framework when considering how
mentoring relationships may influence outcomes for YMHC. Rhodes’s model posits a socio-emotional
mediating path (based on attachment theory), a cognitive mediating path (based on learning theory),
and a role modeling mediating path (based on social cognitive theory). It is important to note that the
model suggests that more than one of these mechanisms may be activated in any given mentoring
relationship.

Munson and colleagues** conducted a qualitative study with fifty-nine marginalized young adults,
ages 18 to 25, all of whom had been diagnosed with a mood disorder and had indicated that they
were still struggling with mental health challenges. The aim of the study was to build understanding
on how natural supports, defined in the study as “key helpers” (someone who was older than them
and had assisted or guided them in their lives with their mental health), impacted the lives of these
YMHC, extending Rhodes’s model*® in several ways. See conceptual framework in Figure 1 below.
First, it suggests specific aspects of the relationships that emerged for YMHC as important beyond
mutuality, empathy, and trust, specifically providing consistency and also care (or love). Data also
suggest the salience of a constant presence, tutoring, and inspiration as important relationship and
program elements for this population. Moreover, there were mediators and moderators that emerged
as potentially important for YMHC, such as interpersonal trust, affect regulation, and placement
factors (e.g., removals from home). This study is further discussed (where appropriate) in the text
below.

Potential Mediators: Increased trust;
increased reading ability; growth toward more
Socio-emotional secure attachment and less dysregulation of
development: affect; improved confidence and functioning
Calming in relationships with others, including children
Always there

Key Helping : :
Relationship: Cognitive : Outcomes:
Consistency _| development: N
Cared For/Loved " E;)r?\?;:sations : Positive Development
hé;t::#\tg Tutoring Motivation
Trust f Decreased Symptoms
S — v

Functioning
Role Modeling: o
Inspired me Better Decisions
Taught me

e —

Acceptance of Mental
Health Challenges

Potential Moderators: Interpersonal history (i.e., trauma); type of Adherence to
system use; removal from home; social competency (i.e., attachment, Treatment Regimes
affect regulation); duration of the relationship; demographics; —_—

developmental stage; social ecology

Figure 1. Conceptual model of the effects of supportive relationships between YMHC and key helpers.
Italicized items represent additions to the original model by Munson and colleagues.

The review presented here utilizes the term mental health challenges (MHC), to reduce potential
value judgments that can occur when using diagnostic labels and paternalistic language regarding
individuals with these conditions who are often discriminated against in society, overtly and
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covertly. At times, we do use specific conditions or diagnostic terms, particularly when studies have
populations or target groups with specific diagnosis as the focus of the program. Further, MHC is
less connected to the medical model of disorders and provides a more nuanced perspective that
symptoms of mental health challenges are both environmental and biological. In the review, we
included studies that examined both formal mentoring programs and mentoring relationships for
YMHC which occur more naturally (e.g., natural mentors, nonparent adults, and natural supports).
The review was limited (with selective exceptions that are noted) to studies on mentoring for youth
younger than age 18 (i.e., studies in which either the mean age of participants or a majority of the
sample was in this age range). We included studies with a variety of designs, such as randomized
control evaluations, correlational studies, and qualitative research.

A systematic literature search for research that examined mentoring as defined above was carried
out to identify articles, book chapters, and evaluation reports that have reported findings pertinent
to one or more of the central questions for this review. A total of 25 research articles or reports were
identified that met criteria for inclusion. The review of available research for each question begins
with a background section. These sections are guided by the perspective that the review must orient
the reader to related studies, particularly in areas of mentoring research that are emerging in the
literature and where there currently is a dearth of studies.

1. What Are the Demonstrated Effects of Mentoring on
Youth with Mental Health Challenges?

BACKGROUND

There are many reasons to believe that YMHC could benefit from a mentoring relationship (See Kerr
& King'® Mentoring can provide easy access to supportive relationships with caring adults when they
are in need. They also may provide a positive relationship that could act as a corrective emotional
experience® ¢ and as a critical form of social support for YMHC who have often had insecure
attachments with primary caregivers and teachers.***> Additionally, research suggests that mentoring
relationships can also improve youth relationships with their parents and reduce the stress levels

of their parents and other caregivers.'”-18 In this way, mentoring (i.e., time the mentor spends with

the child) may serve as a form of respite for parents, which may then enable them to provide more
attention and a more therapeutic parenting environment for their children—research is needed to
test this hypothesis. Finally, mentoring relationships may provide an opportunity for behavioral and
cognitive interventions that are geared specifically toward the needs of YMHC.*®

RESEARCH

The studies considered for this review have investigated potential effects of mentoring for YMHC in
several different areas of their development and functioning'. Overall, though, the following broad
types of outcomes have been examined and thus will serve as an organizing framework within this
review: 1) mental health, 2) academics, and 3) social and life functioning.

i Six of the seven studies included in this section (Challenging Horizons Program, Rochester Resilience Project, Jent and
Niec's cognitive behavioral mentoring intervention, Early Risers, Better Futures, and Youth Nominated Support Team)
have been reviewed for CrimeSolutions.gov; these reviews and, in most cases, accompanying insights for practitioners are
available at the National Mentoring Resource Center website.
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Of particular note, a recent meta-analysis synthesized the findings of evaluations of the effectiveness
of formal mentoring programs for youth with emotional and behavioral problems.*® Averaging

across findings in 14 study samples (7 of which were also included in this review), this review

found evidence of small- to moderate-size effects of mentoring on each of the four categories of
outcomes—internalizing symptoms, externalizing symptoms, interpersonal, and school/academic—
all statistically significant in a direction indicating benefits for participating youth (e.g., fewer
internalizing symptoms).

Mental health. Perhaps not surprisingly, the majority of studies examined at least one mental health
outcome (e.g. inattention, self-esteem, and self-regulation). Evans and colleagues have conducted a
number of evaluations of the Challenging Horizons Program (CHP)—a multicomponent, school-based
program focused on improving behavioral and educational outcomes for middle school children who
live with Attention Deficit Hyperactivity Disorder (ADHD). CHP utilizes both individual and group
program formats and combines family, academic, social, and behavioral interventions implemented
as a weekly in-school program or as part of an after-school program that met two days a week for
approximately two hours each day.2>?* CHP involves a primary counselor (PC) who engages in a
supportive and therapeutic relationship with the youth and their parents. In the after-school version
of the program, undergraduate students served as PCs and received 9 hours of preprogram training,
and 15-30 minutes of individual and 60-90 minutes of group supervision during the school year on
a weekly basis; in the in-school version, the role of the PC was filled by teachers.?°

An important philosophical underpinning of CHP is that it is a training model, as opposed to a
behavioral management model, meaning that the focus is on training youth and parents in skills

so that they can better manage their loved one’s mental health, as opposed to the more common
approach of training them to change behaviors with operant conditioning.?® In the after-school
version (CHP-AS), providers engage in a "mentoring-type” relationship, teaching skills to youth

and parents, and in the mentoring version (CHP-M), the whole program is provided within the
context of a mentoring relationship.?° In early investigations of CHP, which used pre-post quasi-
experimental designs, there were mixed results, possibly at least in part due to small sample sizes.?*
22 However, two early studies of CHP-AS show significant results in mental health outcomes. First,

in a randomized control trial of CHP-AS with middle school children experiencing learning and
behavior challenges (N = 48), it was found that those in the CHP-AS program, relative to those in a
"community control condition,” made significant improvements in their self-esteem and in overall
severity of problems as rated by parents.?*> However, when using teacher-report measures, there
were no significant differences. In a randomized control trial that examined CHP-AS in comparison
to @ community control condition among adolescent students with ADHD (N = 49, 31 in CHP and

18 in control group) results, based on teacher report, suggest that those in the CHP-AS condition
improved in overall symptoms and functional impairment.?4 In the only large-scale evaluation of CHP,
which used a pre-post design and assessments at four time points, Evans and colleagues?® examined
CHP-AS and CHP-M, and compared them both to a control condition. Adolescents in the CHP-AS
group showed improved mental health symptoms, such as decreased inattention and improved
organization skills. The CHP-M program did not show significant results. Overall, the Challenging
Horizons Program reveals significant promise for improving the mental health, in particular ADHD
symptoms, of middle school youth. In all of its iterations, it centers on a relationship-driven
intervention with either a "primary counselor” or a "mentor” who are in the lives of the youth, in most
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cases, for an entire academic year. Future research can explicate the impact of CHP for youth with
ADHD of other age groups, and youth experiencing other mental health challenges.

Another mentoring program reviewed, which was embedded within the Rochester Resilience
Project, was designed to strengthen the emotional self-regulations skills of its participants who
were in kindergarten through third grade.?® The program, uses “resilience mentors” (described by
the researchers as paraprofessionals hired by the school district and as empathic adults who are
informed about each child's life context, strengths, and challenges) to provide reinforcement and
skills training on monitoring emotions, self-control/reducing escalation of emotions, maintaining
control, and regaining equilibrium.?> In an evaluation of the program that included 226 youth,
randomly assigned to either the mentoring (N=
111) or waitlist control group (N = 115), youth
in the mentoring intervention showed evidence Findings suggested that participation
of improvements in behavioral, socio-emotional,  in the program contributed to reduced
and/or learning problems on a standardized problems in behavioral control as well
measure. Findings suggested that participationin 35 less difficulties with “being shy”

the program contributed to reduced problems in and withdrawn as rated by teachers.
behavioral control as well as less difficulties with

"being shy” and withdrawn as rated by teachers.

Jent and Niec'” evaluated a mentoring program for children ages 8 to 12, which was based on
behavioral principles and using mentors who were paraprofessionals or college students employed
by the mental health center the program was implemented in. The children in the study were all
diagnosed with a DSM-IV-TR mental disorder and were assigned randomly to either a treatment
group that received mentoring for eight weeks or a waitlist control group. Mentors met with mentees
once a week for approximately three hours to engage in activities for fun (e.g., sports) and to work
on specific goals. Mentors promoted and supported positive behaviors in the areas of social skills,
communication, and emotion regulation. They also role modeled and coached youth, and engaged
their parents in evaluations of how their loved one was doing in the program. Caregiver report
revealed that youth in the mentoring program had significantly fewer externalizing and internalizing
symptoms. Furthermore, results revealed that parents in the mentoring group reported significantly
stronger social support and less stress.

An additional study examined an adapted version of the behavioral mentoring program described
above, a group model based on both mentoring and principles of cognitive behavioral interventions
for children with behavior problems.?¢ The group program included ongoing training for mentors,
structured activities for youth, and consistent contact between mentors and children (mentees)

in the program. Structured activities for the program included sessions with a discussion topic, an
activity, and one goal for the session. Results of the randomized trial at 12-weeks suggested that
youth ages 8 to 12 with mental health challenges in the mentoring group, as compared to those in
the waitlist condition, had improvements in their mental health (e.g, they had improved externalizing
and internalizing symptoms, and improved attachment with their parents).2

Early Risers "Skills for Success"” is an intervention program based on social learning, social
development, and cognitive-behavioral models of behavior change targeting elementary school
children who are at risk for developing conduct problems.?”-2® The two main components of the
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program, FLEX and CORE, are delivered over a six-week session during summer school. The CORE
component included the provision of mentoring during the school day and a family program held
every two weeks, while the FLEX component provided prevention case management services to
children and their families. A 2001 study using a randomized controlled trial design evaluated the
impact of the Early Risers program over a two-year period and found that children in the program
showed greater improvement in behavioral self-control than those in the control group. A 2002
randomized controlled trial, however, suggested no differences in mental health outcomes.?®

The Better Futures program provided mentoring to assist older youth with mental health challenges
in foster care with developing life skills and improving psychological and well-being outcomes.?*
The program provided individualized coaching and mentoring workshops where both mentor and
mentee were close in age ("near peers”) and had the shared experience of having been in foster
care. In a longitudinal randomized controlled trial study using self-report measures, youth assigned
to Better Futures (N = 36) reported significant gains in hope, self-determination, and mental health
empowerment, as well as in mental health recovery and quality of life, as compared to the control
group who received services as usual (N = 31).

King and colleagues*®3* developed and evaluated a program for youth experiencing suicidal ideation
entitled "Youth Nominated Support Team.” In an initial version of the program, participating youth
were asked to nominate a set of support providers, which could include same-age or “near” peers.
Members of the youth's support team were asked to connect with the participant on a weekly basis
and participate in psychoeducation sessions to learn about mental health challenges and how to
support their loved ones. The 289 participants in the randomized control evaluation of this program
(92 of whom were male) were psychiatrically hospitalized adolescents (12-17 years of age) who had
experienced a suicide attempt or significant suicidal ideation or intent during the past month, and
were above the clinical cut-off score for self-harm. At a six-month follow-up, youth assigned to the
program did not differ significantly from youth assigned to treatment as usual on outcome measures,
which included suicide ideation or attempts, internalizing symptoms, and related functional
impairment. Informed by the results of this study, King and colleagues®*® modified the original
program to exclude same age peers from the support teams, as it was deemed too much for them to
be exposed to and responsible for their suicidal friends. Using a similar randomized control design
as the original study, findings again generally did not indicate significant beneficial effects of the
program. Both versions of the program, however, did show some promise for particular subgroups of
participants—these results are described in a later section of this review.

Cavell and Hughes?? developed a community-based mentoring program using college student
mentors called "PrimeTime,” which included mentoring and social problem solving skills training
(PSST) consultation and support for parents and teachers, for second and third graders (N = 62).
They randomly assigned children who were deemed aggressive to either PrimeTime or a standard
mentoring condition over the course of three semesters. The mentors in PrimeTime were extensively
trained and supervised whereas those in the standard mentoring condition were not. The outcomes
from the study showed no differences between children in the two conditions; children in both
groups improved in their parent-, teacher-, and peer-rated aggressive behaviors.
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In another study of PrimeTime, Hughes and colleagues*> examined differences between PrimeTime
and a mentoring program with little opportunity for relationship formation called the Lunch Buddy
program. The study examined outcomes for 174 second and third graders who were identified as
exhibiting elevated levels of aggression by their teachers and peers.>®* The Lunch Buddy program
provided the children with brief 30-minute visits from mentors in the lunchroom, and the mentors
frequently changed over the course of the program. Findings were surprising in that both conditions
had significant improvements at one- and two-year follow-ups on externalizing problems and
behavioral and academic outcomes.

Academics. In evaluations of the Challenging Horizons Program (CHP), described earlier, youth
involved in the program, as compared to those in control conditions, demonstrated better
academic outcomes,?® 22334 including, ability to do homework and function academically,?* grade
point average,?* and overall academic progress.?®> Also, Early Risers made a significant impact on
the academic outcomes of youth in the mentoring group versus those in the control condition,
specifically in academic achievement and overall school behaviors.?” 28 Additionally, the Better
Futures program for older youth in foster care, which includes a significant mentoring component,
reported significant gains for the intervention group in academic outcomes, such as postsecondary
preparation and participation, when compared to the control group.?® Youth in the intervention
group also showed positive trends in high school completion. The foregoing results are notable in
the context of research that has highlighted the trend for youth with mental health challenges to be
more likely to experience academic difficulties in school.** 36

Social and life functioning. Evaluations of CHP also have found evidence suggesting beneficial
effects of the program on social and life functioning outcomes. These include improved overall
social functioning?* and, with relevance to life functioning, improved organizational skills and time
management skills.?°

CONCLUSIONS

1. Available research offers minimal support for the effectiveness of mentoring programs for
youth with mental health challenges.

2. The evidence for mentoring program effectiveness is strongest for programs that have had
a relatively high degree of structure and been directed toward higher functioning younger
children (i.e., those receiving outpatient mental health services or identified as having
mental health-related challenges while still functioning in a regular school setting) or young
adolescents with ADHD.

5. Research on mentoring programs for youth with mental health challenges show the most
evidence of having a positive effect on mental health symptoms and academic outcomes, with
less evidence supporting social and life functioning outcomes.

/4. Both site-based mentoring programs in schools and community-based natural support teams
show preliminary evidence of being helpful for youth with mental health challenges.
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2. What Factors Condition the Effectiveness of Mentoring
for Youth with Mental Health Challenges?

BACKGROUND

Theoretically, the impact of mentoring on youth with mental health challenges may vary due to
individual-level factors (e.g., youth or mentor) and/or program factors (e.g., duration, setting), as have
been evident to varying degrees in research on formal and natural mentoring for other populations
of youth. One factor that could be particularly important for this population is the interpersonal
background of the youth. Research has shown that youth with mental health challenges (YMHC)
often have histories that include trauma, and sometimes trauma specifically surrounding caregiving
relationships.?’ The level of interpersonal trauma and its impact on a young person’s attachment style
could potentially condition the effectiveness of a mentoring relationship; for example, those youth
with more severe insecure attachments could have a much harder time consistently engaging in a
mentoring relationship and gaining benefit from the relationship.

Furthermore, the impact of mentoring and/

or natural mentoring can depend on program It may be valuable for programs to
practices. For example, the training and assist mentors in preparing to address
supervision of the mentor, with the impact crises that may come up for youth and
being greater for youth who have mentors who suggests the potential value of training
are receiving structured, tested, and consistent on crisis management for any program

monitoring and supervision. The impact can

also depend on where the program is located
and whether the organization supports the
implementation of the program within its culture
and climate. Additionally, consistency—a specific
aspect of consistency reported was “"being there” during crisis situations and/or when symptoms
emerge—was discussed in the Munson et al.** study as an important component for mentoring
programs for YMHC. This suggests it may be valuable for programs to assist mentors in preparing

to address crises that may come up for youth and suggests the potential value of training on crisis
management for any program model focused on cultivating new or strengthening existing supportive
relationships.

RESEARCH

In the previously described evaluations of the youth support team (YST) model for adolescents

with backgrounds of suicidality,>* there was some evidence of greater benefits for girls. Specifically,
relative to the girls in the control group, girls who received YST-I self-reported lower levels of
suicidal ideation and had less mood-related functional impairment, as rated by their parents, at the
follow-up. Furthermore, in the YST-II study, youth who attempted suicide multiple times reported
more rapid decreases in suicidal ideation during the six weeks immediately following hospitalization,
when compared to those who did not have multiple suicide attempts. However, these findings are
relatively isolated among a larger number of tests for conditioning factors and did not replicate
across the two trials. On the other hand, as described below, findings suggesting greater benefits for
girls and those with more severe forms of mental health challenge have been reported in research on
other programs.

model focused on cultivating new
or strengthening existing supportive
relationships.
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In research on the Early Risers program, findings indicated stronger favorable effects of the program
on behavioral self-regulation among the most severely aggressive children. Program attendance

also was associated with more positive outcomes for parents, with those parents with high program
attendance rates showing improvement in outcomes, specifically discipline methods. In the
Rochester Resilience Project, there was also evidence of a positive effect of program participation on
peer social skills for girls, but not for boys.?>

Finally, the previously noted Meyerson?®® meta-analytic review of mentoring for youth with mental
health challenges found greater estimated favorable effects on outcomes for formal mentors
(compared to natural mentors), and for school/hospital-based settings (compared to community-
based settings). Surprisingly, programs that provided ongoing support/supervision to mentors fared
worse in estimated effects on outcomes than those that did not; notably, however, programs that
provided a support opportunity to parents and those that directly involved parents had greater
estimated favorable effects on outcomes.?® A difference in estimated program effects in association
with the duration of the program among the studies reviewed was not found.

The review also looked at possible differences in program effects in association with individual-level
characteristics of participating youth. Programs that enrolled youth with externalizing problems had
greater estimated favorable effects on outcomes than those that did not. Other characteristics of the
samples of participating youth considered "risk factors” (internalizing, school, and additional mental
health problems) did not have significant associations with estimated effects on outcomes. Nor did
gender, race/ethnicity, and age of particpating youth. It should be noted that the foregoing findings
relating to characteristics of participating youth are based on characteristics of youth in the program
as a whole; the role of such factors in conditioning effects on outcomes at the level of individual
youth (e.g., whether a particular youth in a program is male or female) may be different.

CONCLUSIONS

1. Available research suggests that the youth's gender and severity of symptoms have the
potential to condition the impact of mentoring on outcomes for youth with mental health
challenges, with females and those with more severe symptoms receiving greater benefit than
boys and those with fewer symptoms, respectively.

2. There is some evidence that formal mentoring programs (versus natural mentoring) may have
more of a positive impact for youth with mental health needs.

3. Qualitative research suggests that the relatively high levels of interpersonal trauma in the
backgrounds of youth with mental health challenges have the potential to constrain their
ability to form strong mentoring relationships; this suggests that interpersonal trauma could
similarly condition the impact of mentoring on the outcomes of this population of youth,
although research does not appear to have addressed this possibility.

4. Theoretically, consistency of the person (mentor), place (site), and program may be important
in conditioning the effects of mentoring for youth with mental health challenges; however,
research has not addressed this possibility.

www.nationalmentoringresourcecenter.org Mentoring for Youth with Mental Health Challenges | 11



3. What Processes Are Most Important in Linking Mentoring
to Outcomes for Youth with Mental Health Challenges?

BACKGROUND

Rhodes’ model** as described previously, proposes several factors that may be important as
processes or pathways through which mentoring can have positive effects on young people.

As was introduced earlier, Munson and colleagues** examined the active ingredients in the
supportive relationships among marginalized young adults with mental health challenges and

the natural supports in their lives. In addition to mutuality, trust, and empathy—all emphasized

in Rhodes' model**—the participants in this study emphasized the importance of consistency in
their relationships, especially over extended periods of time and through major life transitions,
including mental health crises.** Such consistency is something that these youth found hard to
obtain, making the support their key helpers provided especially meaningful. Although this was a
cross-sectional study (i.e., participants were not followed over time), findings suggested that this
type of consistency contributed to participants developing a sense of trust in their relationships,

a dimension that is often a barrier in relationships for individuals with mental health challenges.**
Supportive relationships with key helpers, in contrast, may provide a safe connection within which
youth can reappraise their representational models of self and others. Findings indicated that the
fostering of these kinds of relationships may depend on a high level of consistency on the part of
the mentor and, if applicable, the larger program within which the relationship develops. Munson
and colleagues® posited that programs providing consistent support to YMHC, over time, have the
potential to bolster the impact of existing natural supports and/or help youth identify and invest in
relationships that have features that have been found to undergird consistency. For example, assist
YMHC in identifying people they can trust.

Finally, thinking broadly about the results reported by Munson and colleagues® through the lens of
the Rhodes model*?, these data offer some hints as to potentially important pathways through which
mentoring relationships may influence outcomes for YMHC (see Figure 1). The data suggest that the
majority of youth are in need of, and yearning for, healthy socio-emotional connections.** Young
adults’ descriptions of characteristics of key helpers that mattered to them were caring, emotionally
close, consistent, and available. These data indicate that having someone who is there for them
emotionally, encouraging them, and "showing up for them"” helped individuals feel connected and
more motivated to pursue their goals and adhere to their treatment regimens as they made their way
into adulthood.

Munson and colleagues'# data also suggest that some young adults valued supportive relationships
for the chance to simply have someone there to talk to, learn from, and engage in meaningful
conversation with about important topics. Having someone listen to you was repeatedly noted as
well, suggesting the potenital for there to also be a cognitive dimension to processes through which
mentoring relationships may benefit YMHC. The young adults in this study talked about some of their
key helpers, often those who were professionals, as helping them see their worth and as promoting
positive self-talk, both of which served to help them manage their symptoms and negative thoughts
about themselves as well as to appreciate their own potential. These contacts with key helpers may
also offer a sense of belonging and a feeling that YMHC are not a burden to others, which research
has indicated to be a key factor in mitigating suicidality among adults.>®
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Finally, some young adults discussed the importance of shared experiences and of key helpers
showing them how to do things and manage tasks (e.g.,, getting prescriptions filled) or making
suggestions on how to cope with their mental health challenges. It became clear that youth were
looking for role models—individuals who they trust and can provide a positive example of how to be
a productive adult with a mental health challenge.

It became clear that youth were looking for role models—individuals who they
trust and can provide a positive example of how to be a productive adult with
a mental health challenge.

These young people have often experienced very painful relational pasts, which include significant
violations of trust, and these factors must be considered in program design. The findings from

this research, although conducted with young adults, suggest potential factors to consider when
developing, refining, and testing mentoring programs for YMHC, specifically that relationship-based
variables, such as trust, and mentoring could influence important outcomes, in part through more
immediate or proximal effects, in areas such as affect regulation and anxiety, among others. Finally,
there are emerging innovative mentoring programs aimed at increasing children and families’
willingness to engage in mental health services. In these cases, mentoring relationships may
influence important empirically based mediators of service use intention and actual behavior, such
as mental health stigma and beliefs about the effectiveness of treatment (See Munson et al.*?).

RESEARCH

There have been very few direct tests or investigations of processes through which mentoring
may influence outcomes for YMHC. One study of this type was an evaluation of a group mentoring
program for youth receiving outpatient mental health services.?” Observed relative improvements
in externalizing symptoms for mentored youth occurred, at least in part, through the process of
decreasing parental stress. It should be noted, however, that both externalizing symptoms and
parental stress were measured at the same points in time, which leaves open the possibility that
improvements in parental stress might instead have flowed from decreased levels of externalizing
symptoms.

In their study of the PrimeTime and Lunch Buddy programs, Cavell and colleagues®® found that

the quality of the mentoring relationships predicted outcomes for participating youth, suggesting
that relationship quality may have been an important process through which program involvement
influenced the outcomes of participating youth.

Finally, mediational analyses carried out by Jent and Niec” in their evaluation of their cognitive-
behavioral mentoring program described earlier suggest that mentoring program participation may
have reduced externalizing problems of the participants by decreasing the stress of parents and/or
guardians. This may work by providing respite for caregivers, as caring for a youth with mental health
challenges can be particularly exhausting and isolating for parents for a number of reasons, such as
stigma and increased numbers of appointments with social services and school personnel needed
to assist these youth. Comparable analyses failed to provide support for changes in perceived
parent-social support or parent-child relationship quality as intervening processes; although each
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did show more favorable levels for the mentored group, neither was related, in turn, to the level of
externalizing problems as an outcome in mediational analyses.

CONCLUSIONS

1. Preliminary evidence suggests that decreases in the stress level of caregivers represents
one pathway through which mentoring may improve outcomes for youth with mental health
challenges.

2. Relationship quality should be further considered as an important process linking mentoring
to positive outcomes.

3. Preliminary research with young adults experiencing mental health challenges suggests
processes involving improvements in trust, socio-emotional support, affect regulation,
and anxiety, among others, as potentially important ways through which mentoring may
beneficially influence outcomes for this population; however, these processes have not been
investigated among younger samples.

4. Have Mentoring Programs and Supports for Youth with Mental
Health Challenges Reached Intended Youth, Been Implemented
with High Quality, and Been Adopted and Sustained?

BACKGROUND

Mentoring programs described in this review that have been designed specifically for youth

with mental health challenges have shown some evidence of reach through their ability to

enroll substantial numbers of youth in evaluations of these programs and thus the programs
themselves. These programs have targeted a specific community, however, and have not been
adopted nationwide. This includes the most evaluated program to date, the Challenging Horizons
Program?® which serves youth with ADHD. It is important to note, however, that programs that do not
intentionally target youth with mental health challenges, including those that have had success in
scaling up (e.g., Big Brothers Big Sisters) represent a potential route for reaching this population

of youth.

Legislative mandates may also play a role in the reach of mentoring programs for YMHC. For
example, agencies in California that have historically provided mentoring programs and support to
mentoring programs are now being asked, under the new legislation, to involve mentors in providing
linkage and referral to mental health services for children and families suffering with mental health
challenges. This type of legislation, known in this instance as the California Mental Health Services
Act (aka Proposition 63), could potentially transform the use of mentorship as an intervention

for YMHC.

RESEARCH

A recent national survey of mentoring programs for youth asked what percentage of the youth
served by the program has mental health challenges. Responses to this question (N = 746 programs)
suggested that one third of the programs surveyed do not track this information. An additional 40%
of programs reported either less than 10% of their participants (N = 152) or 10% to 25% of their
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participants (N = 142) as having mental health challenges.

In the Role of Risk study that included seven mentoring programs (five of which were Big Brothers

Big Sisters and only one of which focused on serving higher-risk youth),*® nearly half (48%) of the
youth in the study had mental health concerns as indicated by a parent report of the youth endorsing
either an item describing depressive symptoms ("My child often says he/she feels alone, sad, upset,
cries a lot, or is unhappy”) or an item referring to diagnosis or treatment of a mental health concern
(“My child has been diagnosed with a mental health issue or is currently under the care of a mental
health care provider (a therapist or counselor)”). This provides further evidence that traditional
mentoring programs are reaching larger numbers of youth with mental health challenges.

|n an ana[yS]S Of responses of—' 251 youth and ooooooooooooooooooooooooooooooooooooooooooooooooo .
their caregivers to open-ended questions about  Youth often cited having their mentor,
positive and negative aspects of the mental to do activities with and to keep them
health services for youth received at community gyt of trouble as the most helpful
agencies,*! it was noted that "the one type aspect of the program.

of service that both youth and caregivers

appeared to value highly was mentorship for

the youth. Youth often cited having someone, like their counselor or mentor, to do activities with and
to keep them out of trouble as the most helpful aspect of the program. Likewise, it was important

to caregivers for the youth to be assigned a mentor who could act as a role model and who could

get the youth involved in positive activities (p. 463). As such, the authors concluded that mentoring
could be a way to increase engagement of youth in mental health services.

Illustrating an approach to combining mentoring with outpatient mental health services for youth,
the Great Life Mentoring program (formerly called 4Results Mentoring) in the state of Washington
provides an infrastructure to support YMHC and particularly to help them achieve life goals,
including academic, social, and behavioral goals, which are important to these youth. This one-to-one
mentoring program, which utilizes community volunteers who receive extensive initial training and
ongoing individualized support from staff, stresses the importance of match longevity and is based
on the importance of helping youth to develop secure attachments. When considering data over

a seven-year period, the program was remarkably reported to have successfully retained 98% of
mentors for at least 1 year with an average match (i.e., mentoring relationship) length of 3.7 years.“2

CONCLUSIONS

1. Mentoring programs intended specifically for youth with mental health challenges that have
received rigorous evaluation appear to have successfully engaged substantial numbers of
youth on a local level; however, these programs have not apparently been adopted and
implemented on a larger scale and related research (e.g., on factors influencing adoption and
sustainability of programs) is lacking.

2. There is preliminary evidence of the interest and amenability of youth receiving mental health
services and their caregivers for involving youth in mentoring as part of service provision,
as well as the potential for sustained engagement of youth and families in services with the
support of mentoring relationships that are established.
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IMPLICATIONS FOR PRACTICE
(Mike Garringer, MENTOR: The National Mentoring Partnership)

There are several recommendations for practice that can be inferred from this evidence review—
particularly in the nuances of both service design and areas of emphasis for mentor training—that
might help to maximize the value of a mentoring relationship for youth with mental health needs.
But perhaps the biggest challenge facing more traditional community-, school-, and other site-
based mentoring efforts is understanding how their services, as currently designed, relate to this
population and where their ability to help may be limited or, alternatively, underutilized. Many of the
evaluated programs mentioned in this review were dedicated interventions designed to maximize
mental health-related outcomes or fill clearly identified related gaps in youths' development (e.g.,
being several grades behind peers in reading comprehension). But many mentoring programs find
themselves in the position of trying to better understand the mental health needs of the diverse
groups of youth they already serve and determine exactly how their mentors might contribute
more effectively to improving mental health outcomes, even if they are not the primary goals of the
program as designed. The recommendations that follow are offered primarily with the broader field
in mind, although mentoring programs explicitly serving those with mental health needs will also
find ideas for potentially strengthening their work.

1. UNDERSTANDING TRAUMA EXPOSURE AND OTHER NEGATIVE LIFE EXPERIENCES
CAN HELP YOU DETERMINE THE ROLE YOUR PROGRAM CAN PLAY.

As noted in the review, many youth with mental health challenges have histories that include trauma,
often trauma that involved caregivers and other caring adults in some way. Programs should consider
doing a brief assessment when youth enter the program to determine if they have been exposed to
trauma or have otherwise endured what can be called "adverse life experiences.” A 2015 report by
The Center for Promise defined these as “instability or negative experiences in their families and
other close relationships” and found that events like becoming a parent, experiencing homelessness,
drug use, death of a parent or loved one, and frequent changing of schools are experienced far

more by students who leave school early than by those who persist. Programs should ask about
these types of experience, as well as others (e.g., engagement with the child welfare or juvenile
justice systems), as @ way of perhaps better understanding which youth in the program might be at
elevated risk for mental health concerns. And the National Mentoring Resource Center's Measurement
Guidance Toolkit even offers a scale that can help measure trauma exposure (as well as depressive
symptoms and other areas related to mental health and well-being).

Now, this doesn't mean that programs should start getting into the formal diagnosis business without
the proper clinical expertise or support. It also does not mean that programs should start asking a

lot of probing and personal questions, which are inappropriate to the age-range of the youth or the
services of the program. (Remember, asking youth about past trauma can retrigger that trauma, so
use caution when probing about past experiences.) But for many programs, a better understanding
of trauma and adverse life experience exposure can help with tailoring services, finding the right
mentor, and referring more serious challenges or needs to other service providers. The Mentoring
At-Risk Youth study used a nice set of questions on individual and environmental risks that programs
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may look to for inspiration, and the aforementioned Measurement Guidance Toolkit has many
measures of risk and protective factors that programs may consider adopting.

2.  DETERMINE HOW YOUR PROGRAM CAN SUPPORT TWO KEY STRATEGIES NOTED
IN THIS REVIEW.

This review notes that two innovative strategies hold potential promise for working with youth with
mental health needs: 1) providing mentoring to help youth and their families engage more deeply
or effectively with needed mental health services, and 2) providing mentoring to help reduce the
stigma of a mental health challenge while also getting them to embrace the challenge of recovery.
The first could be addressed by training mentors on how they can encourage youth and families to
seek formal treatment for an emerging mental health issue, how they can support a youth's existing
treatment plan, and how they can respond when a family seems reluctant or unable to help their
child get the help they need.

These can be tricky situations, as families are often overwhelmed by the challenges of having a child
with @ mental health issue and may try to avoid or downplay the problem. Or they may simply be
exhausted from trying to address their child’s externalizing symptoms. In fact, this review notes that
one of the benefits mentors may provide a family is simply getting a youth with mental health needs
out of the house and giving their caregivers a “respite” from the situation and some much-needed
downtime for a few hours a week. But mentors can also encourage the family to seek professional
treatment for their child (your program should maintain a list of providers to refer families and youth
to) and help youth stick to their treatments (e.g., attending therapy or counseling sessions regularly)
once they are getting the help they need.

But mentors, in principle, also have the potential to be effective at reducing the stigma around
mental illness, which is in itself often a powerful barrier to seeking support. Mentors who have

some personal experience with their own mental health challenges (or with a loved one who has

a mental health need) may be particularly useful in this effort, although it should be noted that
research appears to be silent on this question. They may be able to show youth and families that it

is possible to manage and even overcome mental health challenges and role model what effective
treatment and symptom management look like. They also may be able to serve as powerful examples
of the mindset needed to face these challenges. Addressing a mental health issue is hard work and
can be very scary, but mentors who have embraced that challenge and succeeded seem like prime
candidates to help youth and families understand that this is a hurdle that can be overcome.

3. DESIGN PROGRAM ACTIVITIES AND MENTOR TRAINING TO EMPHASIZE
POTENTIALLY IMPORTANT ADDITIONAL RELATIONSHIP CHARACTERISTICS AND
MEDIATORS OF OUTCOMES.

Practitioners can gain insight about possibly how to best serve youth with mental health needs

by looking at the adaptations to Jean Rhodes’ conceptual model of youth mentoring earlier in

this review. Here we see several additions and clarifications at each stage of the model that may
be particularly important for helping mentored youth address mental health challenges, although
again it must be noted that none of these appear to have been the topic of substantial amounts of
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research. These can be effectively summarized by several key relationship features that emerged
from the lead author’s qualitative research on what young adults reported as being important to
them in their struggle with mental health challenges: caring, emotionally close, consistent, and
available. At first glance, these may seem like characteristics that we would desire for all mentoring
relationships. Yet the reality is that they are especially critical to this population in overcoming that
stigma and embracing the challenge of their treatment. But many mentoring programs will need to
consider whether, and how, they can meet youths’ needs in each of these areas. Offering mentoring
without getting these factors right might bring additional harm or stigma to these mentees.

e Caring and emotional closeness — Most mentors clearly try to be a caring presence for
their mentees. But in many programs, the relationships don't carry an expectation of deep
emotional resonance (and this may similarly be the case for many relationships that arise
through less formal routes, such as teaching or coaching). Many excellent mentoring programs
emphasize more instrumental activities designed to help youth achieve some goal or develop
a specific skill. Or they simply work with a “lighter touch” that emphasizes having fun or
being recreational. That isn't to say that mentoring relationships for youth experiencing
mental health challenges can't be fun, recreational, or focused on specific activities. But, if
the goal is to seriously support youth with identified mental health challenges, the research
suggests those young people (at least those who are older as in the lead author’s research)
are pretty clear that they value the deep connection, empathy, understanding, and personal
sharing that helps them fight through that stigma and overcome barriers. They may place
a special premium on feeling that caring and sense of belonging. These themes emerged
mostly in research on natural mentoring relationships with young adults, where mentors were
theoretically already connected to the youth in meaningful ways: an extended family member,
a neighbor or family friend, a trusted coach or teacher. It may be challenging for some
mentoring programs to place more of an emphasis on emotional closeness and deeper, more
meaningful conversations, especially for younger youth for whom such dialogue may come
less easily. But for those programs with room to grow in this area, emphasizing these concepts
during mentoring training, including offering role plays and other opportunities to practice
being supporting and when to disclose personal information, can be helpful in better serving
these youth. Another alternative for programs is to take a bit of a hybrid Youth-Initiated
Mentoring approach where the program perhaps works with the current mentor and the
youth to identify other mentors that could be brought into a fuller “web of support” for the
young person and perhaps provide some of that deeper emotional closeness through other
supportive relationships, rather than relying solely on the lone program-provided mentor.

¢ Consistency and availability — This is another area where mentoring programs will need to
think about what they can reasonably offer based on their existing policies and procedures.
Consistency is something that every program strives for with its mentoring relationships.
But mentoring for youth with mental health challenges may need to be even more tightly
scheduled and honored so that youth don't feel rejected, unworthy of support, or like they
are a "burden” on their mentors. Mentors may be asked to support treatment plans or provide
very instrumental, tangible support, such as helping a mentee get to an appointment or
remembering to take her medication. Clearly, mentoring that is delivered inconsistently or
is a disorganized way isn't going to be very helpful from a practical point of view and might
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actually harm youth from an emotional point of view. The emphasis on availability, especially
in crisis situations or when stress and externalizing symptoms flare up, may also be a high

bar for many mentoring programs. Most programs have extensive rules around when mentors
and youth can be in contact, where mentors and youth can meet, and how deeply mentors
should try and help with certain situations. In many ways, natural mentors may be much better
equipped to handle the random-point-in-time need for support that these youth can present.
They may simply be more available (e.g, "you can call me at 2:00 a.m. if you need to”) and
freer to provide different kinds of help (e.g., "I can come pick you up in a crisis”) than mentors
through a typical community-based mentoring program. So think about the policies and
guidelines you have around these types of availability issues and determine clearly what kind
of help your mentors can offer and what kinds of help might be better provided through a web
of other caring adults. Making the care of this young person a team effort, of which the mentor
is just one part, might be a promising approach, although more research is needed into this
kind of team-based approach. (See the Resources section that follows for more information on
how to prepare mentors to work with youth with mental health needs.)

4. DEFINE WHAT SUCCESS LOOKS LIKE FOR SERVING YOUTH WITH MENTAL HEALTH
CHALLENGES AND MEASURE ACCORDINGLY.

As noted in the review, programs can choose a prevention approach (helping youth who are at risk

of mental health issues avoid them) or an intervention approach (helping youth who already have an
identified mental health challenge manage their symptoms and maximize their treatment adherence
and emotional support). Within those two paths, the modified Rhodes model presented in the review
also hints at some potentially important goals for programs to set or outcomes that they may wish to
measure to help both further understand the needs of their mentees and to gain perhaps even some
insight into whether they are making a difference in these areas. Those more on the “intervention”
side of things can look to the "outcomes” box of that model and see that goals such as reduced
depressive symptoms, acceptance of mental health challenges, and adherence to treatment regimens
all make sense as outcomes that the literature suggests mentoring might address effectively.

These youth might also have measurable improvements in their academic success, delinquency

or disciplinary incidents, and their overall functioning that speak to how mentors are acting as

a stabilizing and healthy influence. Those on the "prevention” side—a topic that was primarily
outside of the scope of the current review—may choose to look at signs that indicate the mentoring
relationship is providing resiliency, which can keep a mental health issue at bay: increased levels of
trust, improved hopefulness for the future, improved relationships with caregivers and peers, lower
levels of stress or anxiety. Regardless of whether your program’s work is more preventive or more of
a targeted intervention, it will be useful to think about the outcomes you can measure to understand
the needs of the youth you serve and the program as a whole and to track potential changes in these
outcomes for youth as they progress through the program.

Think about the outcomes you can measure to understand the needs of the youth
you serve and the program as a whole and to track potential changes in these
outcomes for youth as they progress through the program.
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As noted in this review, the research on the topic of mentoring for youth with mental health
challenges is in its infancy. With this in mind, any contribution your program can make to our
understanding of how to best serve youth with mental health challenges through mentoring will be a
valuable addition to our field.

SELECT ADDITIONAL RESOURCES FOR PRACTITIONERS

e A New Lens for Mentoring: Trauma Informed Care — This webinar provides information and
tools about trauma-informed approaches to meeting the needs of youth with mental health
needs in mentoring programs.

e Best Practices for Mentoring Youth with Disabilities — This guidebook has a wealth of advice
and recommended practices for programs serving young people with mental health-related
special needs and disabilities.

e (uideposts for Success for Youth with Mental Health Needs — Although originally developed
for workforce development practitioners, this framework offers good advice for any service
provider working with youth, particularly older youth, with mental health needs.

e Mentoring At-Risk Youth Study — Published in 2013, this report found evidence of a beneficial
effect of mentoring on the levels of depressive symptoms that youth reported. Notably, the
study authors concluded that findings were most consistent with a benefit for youth who
entered programs already exhibiting a need for assistance in this area.

www.nationalmentoringresourcecenter.org Mentoring for Youth with Mental Health Challenges | 20


https://vimeo.com/123208506
http://www.nationalmentoringresourcecenter.org/index.php/what-works-in-mentoring/resources-for-mentoring-programs.html?id=99
http://www.ncwd-youth.info/guideposts/mental-health
http://www.issuelab.org/resource/the_role_of_risk_mentoring_experiences_and_outcomes_for_youth_with_varying_risk_profiles

REFERENCES

1. Achenbach, T. M. (1991). Integrative guide for the 1991 CBCL/4-18, YSR, and TRF profiles. Burlington, VT: University of
Vermont, Department of Psychiatry.

2. Koplewicz, H.S.(2013). Call to action. Journal of Child and Adolescent Psychopharmacology, 23, 2-2.
http://dx.doi.org/10.1089/cap.2013.2315

3. Kessler, R. C, Berglund, P, Demler, O., Jin, R., Merikangas, K. R.,, & Walters, E. E. (2005). Lifetime prevalence and age-of-
onset distributions of DSM-IV disorders in the National Comorbidity Survey Replication.
http://dx.doi.org/10.1001/archpsyc.62.6.593

4. Costello, E. J., Mustillo, S., Erkanli, A., Keeler, G., & Angold, A. (2003). Prevalence and development of psychiatric
disorders in childhood and adolescence. Archives of General Psychiatry, 60, 837—44.
http://dx.doi.org/10.1001/archpsyc.60.8.837

5. Merikangas, K. R., He, ], Burstein, M., Swanson, S. A., Avenevoli, S., Cui, L., ... Swendsen, J. (2010). Lifetime prevalence
of mental disorders in U.S. adolescents: Results from the National Comorbidity Study-Adolescent Supplement
(NCS-A). Journal of the American Academy of Child and Adolescent Psychiatry, 49, 980-989.
http://dx.doi.org/10.1016/j.jaac.2010.05.017

6. Mcleod, ]. D., & Kaiser, K. (2004). Childhood emotional and behavioral problems and educational attainment.
American Sociological Review, 69, 636-658. http://dx.doi.org/10.1177/000312240406900502

7. Needham, B. L. (2006). Gender differences in the consequences of depressive symptomatology for educational
attainment, social support, and health risk behavior during the transition from adolescence to young adulthood:
Implications for health disparities in mid to late life (Doctoral dissertation). Retrieved from ProQuest Central.
(Order No. 32449009).

8. National Adolescent Health Information Center. (2006). Fact sheet on suicide: Adolescents & young adults. San
Francisco, CA: University of California, San Francisco. Retrieved from www.nahic.ucsf.edu/downloads/Suicide.pdf

9. Patel, V, Flisher, A. J., Hetrick, S., & McGorry, P. (2007). Mental health of young people: A global public-health
challenge. The Lancet, 369, 1302-1313. http://dx.doi.org/10.1111/j.1365-2214.2007.00778_2.%

10. Belfield, C. R, Levin, H. M., & Rosen, R. (2012). The economic value of opportunity youth. Washington, DC: Civic
Enterprises. Retrieved from http://www.civicenterprises.net/Medialibrary/Docs/econ_value_opportunity_youth.pdf

11. Munson, M. R, Cole, A, Stanhope, V., Marcus, S. C., McKay, M., Jaccard, J., & Ben-David, S. (2016). Cornerstone program
for transition-age youth with serious mental illness: study protocol for a randomized controlled trial. Trials, 17,
537-549. http://dx.doi.org/10.1186/513063-016-1654-0

12. Munson, M. R, Cole, A, Jaccard, 1., Kanke, D., Farkas, K., & Frese, F. 1, Ill. (2014). An engagement intervention for young
adults with serious mental health conditions. Journal of Behavioral Health Services and Research, 43, 1-22.
http://dx.doi.org/10.1007/511414-014-9424-9

13. Rhodes, J. E. (2002). Stand by me: The risk and rewards of mentoring today’s youth. Cambridge, MA: Harvard
University Press.

14. Munson, M. R, Brown, S., Spencer, R, Edguer, M., & Tracy, E. (2015). Supportive relationships among former system
youth with mental health challenges. Journal of Adolescent Research, 30, 501-529.
http://dx.doi.org/10.1177/0743558414554803

15. Kerr,D. C. R, & King, C. A (2014). Youth with mental health needs. In D. L. DuBois & M. J. Karcher, Handbook of youth
mentoring (2nd ed., pp. 325-340). Thousand Oaks, CA: SAGE.

16. Spencer, R.(2007). "It's not what | expected”: A qualitative study of youth mentoring relationship failures. Journal of
Adolescent Research, 22, 331-354. http://dx.doi.org/10.1177/0743558407301915

www.nationalmentoringresourcecenter.org Mentoring for Youth with Mental Health Challenges | 21


http://dx.doi.org/10.1089/cap.2013.2315
http://dx.doi.org/10.1001/archpsyc.62.6.593
http://dx.doi.org/10.1001/archpsyc.60.8.837
http://dx.doi.org/10.1016/j.jaac.2010.05.017
http://dx.doi.org/10.1177/000312240406900502
http://www.nahic.ucsf.edu/downloads/Suicide.pdf
http://dx.doi.org/10.1111/j.1365-2214.2007.00778_2.x
http://www.civicenterprises.net/MediaLibrary/Docs/econ_value_opportunity_youth.pdf
http://dx.doi.org/10.1186/s13063-016-1654-0
http://dx.doi.org/10.1007/s11414-014-9424-9
http://dx.doi.org/10.1177/0743558414554803
http://dx.doi.org/10.1177/0743558407301915

17. Jent, J. F, & Niec, L. N. (2006). Mentoring youth with psychiatric disorders: The impact on child and parent
functioning. Child and Family Behavioral Therapy, 28, 43—-48. http://dx.doi.org/10.1300/J019v28n03_03

18. Rhodes, 1. E., Grossman, 1. B., & Resch, N. L. (2000). Agents of change: Pathways through which mentoring
relationships influence adolescents’ academic adjustments. Child Development, 71, 1662-1671.
http://dx.doi.org/10.1111/1467-8624.00256

19. Meyerson, D. A. (2013). Mentoring youth with emotional and behavioral problems: A meta-analytic review (Doctoral
dissertation). Retrieved from Depaul University College of Science and Health Theses and Dissertations (Paper 56).
http://via.library.depaul.edu/csh_etd/56

20. Evans, S. W, Schultz, B. K., Langberg, J. M., Vaughn, A., & Altaye, M. (2016). Evaluation of a school-based treatment
program for young adolescents with ADHD. Journal of Consulting and Clinical Psychology, 84, 15-30.
http://dx.doi.org/10.1037/ccp0000057

21. Evans, S. W, Langberg, ], Raggi, V., Allen, J., & Buvinger, E. C. (2005). Development of a school-based treatment
program for middle school youth with ADHD. Journal of Attention Disorders, 9, 343-353.
http://dx.doi.org/10.1177/1087054705279305

22. Evans, S. W, Axelrod, J., & Langberg, J. A. (2004). Efficacy of a school-based treatment program for middle school
youth with ADHD. Behavioral Modification, 28, 528-547. http://dx.doi.org/10.1177/0145445503259504

23. Langberg J. M, Smith, B. H., Bogle, K. E., Schmidt, J. D., Cole, W. R., & Pender, C. A. S. (2006). A pilot evaluation of small
group challenging horizons program (CHP): A randomized trial. Journal of Applied School Psychology, 23, 31-58.
http://dx.doi.org/10.1300/J370v23n01_02

24. Evans, S. W, Schultz, B. K, DeMars, C. E., & Davis, H. (2011). Effectiveness of the challenging horizons after-school
program for young adolescents with ADHD. Behavior Therapy, 42, 462-47 4.
http://dx.doi.org/10.1016/j.beth.2010.11.008

25. Wyman, P. A, Cross, W., Brown, H., Yu, Q., Tu, X., Eberly, S. (2010). Intervention to strengthen emotional self-regulation
in children with emerging mental health problems: Proximal impact on school behavior. Journal of Abnormal Child
Psychology, 38, 707-720. http://dx.doi.org/10.1007/s10802-010-9398-x

26. Jent, J.F, & Niec, L. N. (2009). Cognitive behavioral principles within group mentoring: A randomized pilot study.
Child and Family Behavioral Therapy, 31, 203-219. http://dx.doi.org/10.1080/07317100903099258

27. August, G. ], Realmuto, G. M, Hektner, J. M., & Bloomquist, M. L. (2001). An integrated components preventive
intervention for aggressive elementary school children: The Early Risers program. Journal of Consulting and Clinical
Psychology, 69, 614-626. http://dx.doi.org/10.1037//0022-006X.69.4.6 14

28. August, G. ], Hektner, J. M, Egan, E. A, Realmuto, G. M., & Bloomquist, M. L. (2002). The Early Risers longitudinal
prevention trial: Examination of 3-year outcomes in aggressive children with intent-to-treat and as-intended
analyses, Psychology of Addictive Behaviors, 16, 527-539. http://dx.doi.org/10.1037//0893-164X.16.45.527

29. Geenan, S, Powers, L. E., & Phillips, L. A. (2014). Better Futures: A randomized field test of a model for supporting
young people in foster care with mental health challenges to participate in higher education. Journal of Behavioral
Health Services and Research, 42, 150-171. http://dx.doi.org/10.1007/s11414-014-9451-6

30. King, C. A, Klaus, N., Kramer, A., Venkataraman, S., Quinlan, P, & Gillespie, B. (2009). The youth-nominated support
team-version Il for suicidal adolescents: A randomized controlled intervention trial. Journal of Consulting and Clinical
Psychology, 77, 880-893. http://dx.doi.org/10.1037/a0016552

31. King, C. A, Kramer, A, Preuss, L, Kerr, D. C. R, Weisse, L., & Venkataraman, S. (2006). Youth-nominated support team
for suicidal adolescents (version 1): A randomized controlled trial. Journal of Consulting and Clinical Psychology, 74,
199-206. http://dx.doi.org/10.1037/0022-006X.74.1.199

32. Cavell, T. A, & Hughes, J. N. (2000). Secondary prevention as context for assessing change processes in aggressive
children. Journal of School Psychology, 38, 199-236. http://dx.doi.org/10.1016/50022-4405(99)00040-0

www.nationalmentoringresourcecenter.org Mentoring for Youth with Mental Health Challenges | 22


http://dx.doi.org/10.1300/J019v28n03_03
http://dx.doi.org/10.1111/1467-8624.00256
http://via.library.depaul.edu/csh_etd/56
http://dx.doi.org/10.1037/ccp0000057
http://dx.doi.org/10.1177/1087054705279305
http://dx.doi.org/10.1177/0145445503259504
http://dx.doi.org/10.1300/J370v23n01_02
http://dx.doi.org/10.1016/j.beth.2010.11.008
http://dx.doi.org/10.1007/s10802-010-9398-x
http://dx.doi.org/10.1080/07317100903099258
http://dx.doi.org/10.1037//0022-006X.69.4.614
http://dx.doi.org/10.1037//0893-164X.16.4S.S27
http://dx.doi.org/10.1007/s11414-014-9451-6
http://dx.doi.org/10.1037/a0016552
http://dx.doi.org/10.1037/0022-006X.74.1.199
http://dx.doi.org/10.1016/S0022-4405(99)00040-0

33. Hughes, J. N, Cavell, T. A, Meehan, B. T, Zhang, D., & Collie. C. (2005). Adverse school context moderates the
outcomes of selective interventions for aggressive children, Journal of Consulting and Clinical Psychology, 73,
731-736. http://dx.doi.org/10.1037/0022- 006X.73.4.731

34. Evans, S. W, Serpell, Z. N, Shultz, B. K., & Pastor, D. A. (2007). Cumulative benefits of secondary school-based
treatment of students with attention deficit hyperactivity disorder. School Psychology Review, 36, 256-273.

35. Davis, M., & Vander Stoep, A. (1997). The transition to adulthood for youth who have serious emotional disturbance:
Developmental transition and young adult outcomes. The Journal of Mental Health Administration, 24, 400-427.
http://dx.doi.org/10.1007/BF02790503

36. Davis, M. (2003). Addressing the needs of youth in transition to adulthood. Administration and Policy in Mental
Health, 30, 495-509. http://dx.doi.org/10.1023/A:1025027117827

37. Kaufman, J. (1991). Depressive disorders in maltreated children. Journal of the American Academy of Child and
Adolescent Psychiatry, 30, 257-265. http://dx.doi.org/10.1097/00004583-199103000-00014

38. Joiner, T. E. (2005). Why people die by suicide. Cambridge, MA: Harvard University Press.

39. Cavell, T. A, Elledge, L. C, Malcolm, K. T, Faith, M. A, & Hughes, J. N (2009). Relationship quality and the mentoring
of aggressive, high-risk children. Journal of Clinical Child and Adolescent Psychology, 38, 185-198.
http://dx.doi.org/10.1080/15374410802698420

40. Herrera, C., DuBois, D. L., & Grossman, J. B. (2013). The role of risk: Mentoring experiences and outcomes for youth with
varying risk profiles. New York, NY: A Public/Private Ventures project distributed by MDRC. Retrieved from
http://www.mdrc.org/sites/default/files/Role%200f%20Risk_Final-web%20PDF.pdf

41. Aarons, G. A, Covert, 1, Skriner, L. C., Green, A, Marto, D., Garland, A. F, & Landsverk, J. (2010). The eye of the
beholder: Youths and parents differ on what matters in mental health services. Administration and Policy in Mental
Health and Mental Health Services Research, 37, 459-467. http://dx.doi.org/10.1007/s10488-010-0276-1

42. Highly, E., Walker, S., Bishop, A. S., & Fritz, C. (2014). Achieving high quality and long-lasting matches in youth
mentoring programmes: A case study of 4Results mentoring. Child and Family Social Work, 21, 240-248.
http://dx.doi.org/10.1111/cfs.12141

43. Center for Promise. (2015). Don't quit on me: What young people who left school say about the power of relationships.
Washington, DC: America’s Promise Alliance. Retrieved from http://www.issuelab.org/resource/don_t_quit_on_me_
what_young_people_who_left_school_say_about_the_power_of_relationships

www.nationalmentoringresourcecenter.org Mentoring for Youth with Mental Health Challenges | 23


http://dx.doi.org/10.1037/0022-%20006X.73.4.731
http://dx.doi.org/10.1007/BF02790503
http://dx.doi.org/10.1023/A:1025027117827
http://dx.doi.org/10.1097/00004583-199103000-00014
http://dx.doi.org/10.1080/15374410802698420
http://www.mdrc.org/sites/default/files/Role%20of%20Risk_Final-web%20PDF.pdf
http://dx.doi.org/10.1007/s10488-010-0276-1
http://dx.doi.org/10.1111/cfs.12141
http://www.issuelab.org/resource/don_t_quit_on_me_what_young_people_who_left_school_say_about_the_power_of_relationships
http://www.issuelab.org/resource/don_t_quit_on_me_what_young_people_who_left_school_say_about_the_power_of_relationships

